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Summary of inspection findings

1.

Governors and leaders collaborate effectively to ensure that the requirements of the Standards are
met consistently. Governors exercise attentive and robust oversight of all aspects of the school’s
work. They have good skills and knowledge. Regular self-evaluation and ambitious planning are
informed by the school’s values. Governors and leaders take decisions to promote pupils’ wellbeing
and to bring timely improvements to provision. They have embraced the benefits of internationalism
for the wider life of the school and have actively encouraged the contribution of pupils to enhance
global understanding within the community.

Leaders work collectively to prioritise pupils’ wellbeing and ensure the effective running of the
school. They ensure that detailed information relating to school policies and processes is available,
often through the school’s website. However, neither the summary of pupils’ GCSE results for the
preceding school year, nor an accurate number of formal complaints for that year were available on
the website at the start of the inspection. These omissions were rectified before the end of the
inspection.

Leaders have planned a curriculum which caters effectively for the ages, aptitudes and needs of
pupils, who all speak English as an additional language (EAL). Teachers use a range of effective
methods and good-quality resources to develop pupils’ knowledge, skills and confidence. They
prepare pupils thoroughly to enable successful outcomes and access to the next stage of education.
Many teachers successfully offer structured support so that pupils can access subjects effectively.
However, some teaching does not fully support pupils’ specific linguistic needs, limiting their ability
to learn as effectively as they could in the subject-based curriculum.

Leaders foster an environment of mutual trust and respect, underpinned by positive relationships.
School values are effectively modelled by staff and older pupils, who ‘walk humbly’ with others, and
appropriate behaviours are clearly understood. Pupils’ wellbeing is very well supported. Leaders give
careful thought to how language barriers and being far from home may affect pupils, and make sure
that they have easy access to support for their emotional, mental and physical health. Leaders have
developed comprehensive and well co-ordinated plans for the teaching of personal, social, health
and economic education (PSHE).

Boarders benefit from high-quality working, sleeping and recreational accommodation, so that the
house often represents a family community. Premises and accommodation throughout the school
are well maintained.

Pupils’ lives are enriched by the multicultural and inclusive nature of the school. A well-planned and
broad careers programme means that pupils benefit from impartial and up-to-date specialist careers
advice. This enables them to make well-informed decisions about their future pathways, whether in
the United Kingdom or overseas. Pupils benefit from a wide range of opportunities to make a
valuable contribution to the lives of others, in accordance with the school’s ethos of ‘Do all the good
you can’.

Rigorous safeguarding procedures are implemented effectively. There is robust oversight by
governors, supported by regular review and collaboration with school leaders. Staff recognise their
collective responsibility for safeguarding and are appropriately trained. They are vigilant and timely
in acting on any concerns.
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The extent to which the school meets the Standards

e Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e ensure that particulars of the school’s academic performance during the preceding school year,
including the results of any public examinations, are consistently made available to parents of pupils
and others

e ensure that the school consistently makes available to parents accurate information about the
number of formal complaints received during the preceding school year

e enable closer collaboration between teachers of EAL and teachers of the subject curriculum, so that
consistently effective teaching methods support pupils’ linguistic skills and they therefore make the
progress of which they are capable.
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Section 1: Leadership and management, and governance

8.

10.

11.

12.

13.

14.

15.

Governors have good skills and knowledge and a range of expertise, and this enables them to fulfil
their responsibilities effectively, providing an appropriate balance of support and challenge for
leaders. They exercise effective oversight of the school’s work. They receive comprehensive reports
from leaders and have developed procedures for systematic monitoring. They visit the school
regularly and speak to staff and pupils. They work closely with leaders to take appropriate action.
They assure themselves that leaders have appropriate skills and knowledge to fulfil their
responsibilities effectively, so that Standards are met consistently.

Leaders are thorough and ambitious in their approaches to self-evaluation. Supported by governors,
they actively encourage pupils’ contributions to promote global understanding. Their planning is
informed by the school’s values and the prioritisation of the wellbeing of pupils. This impacts
positively on boarders. Leaders have brought many well-considered improvements to pupils’
experiences. These include expanding opportunities for pupils to share their views, enhancing
mental health support, and increasing the focus on inclusivity and diversity within the school
community.

Leaders collaborate frequently, especially those responsible for boarding and provision for pupils
who have SEND. This enables leaders to identify concerns quickly and to prioritise pupils’ wellbeing.
A restructuring of pastoral leadership since the last inspection has fostered a more proactive
approach to pupils’ needs. Leaders analyse pupils’ progress and outcomes in English and in wider
subject learning, identify areas for improvement and put in place further support where required.

Boarding is well led and reflects the values of the wider school. Leaders in boarding work closely
with pastoral and medical colleagues to support pupils’ wellbeing, safety and academic progress.
They have introduced an enhanced induction programme, so that overseas boarders are
thoughtfully supported in adapting to their new environment. Boarding staff are well trained and
have a thorough understanding of their responsibilities.

Leaders ensure that clear policies and protocols are in place, regularly updated and implemented in
line with relevant guidance and legislation. For example, the school meets the requirements of the
Equality Act 2010. A suitable accessibility plan is in place, including actions to ensure all pupils can
access the physical environment and curriculum.

There is a suitable complaints policy that is implemented effectively, with most complaints resolved
informally. However, at the start of the inspection, the school made available incorrect information
to parents about the number of formal complaints during the previous academic year. Leaders
rectified this before the end of the inspection.

Leaders communicate effectively with parents and boarders’ guardians on a regular basis. They
provide translation support where needed. Parents receive helpful feedback on their child’s progress
through parents’ evenings, an online academic surgery and in written academic and pastoral
reports. Detailed information relating to school policies and processes is available through the
school’s chosen website. An exception to this was a summary of the GCSE results for the preceding
school year. This omission was rectified before the end of the inspection.

Leaders work collaboratively with a range of external agencies. They seek advice, report concerns in
a timely manner and establish partnerships to promote pupils’ wellbeing. They also provide the local
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authority with information about pupils who join or leave the school at non-standard transition
points.

16. There is a proactive approach to the identification and management of risks and staff are
appropriately trained. Leaders have a thorough awareness of contextual risks for pupils. They are
well informed, vigilant and take effective action when required. Leaders’ understanding of risk
informs their decision-making and pupils’ physical and emotional wellbeing is prioritised.

The extent to which the school meets Standards relating to leadership and
management, and governance

17. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

18.

19.

20.

21.

22.

23.

Leaders have planned a bespoke curriculum which caters effectively for the ages, aptitudes and
needs of pupils. There is a carefully planned curriculum for pupils who speak EAL, including for many
pupils who are in the early stages of learning English. This leads to qualifications and accreditation
such as IGCSE English as a Second Language and the International English Language Testing System
(IELTS). There is also a carefully planned curriculum which provides pupils with learning across a
range of subjects, including qualifications and accreditation for the oldest pupils, such as GCSEs, A
levels or the International Baccalaureate (IB).

Teachers who teach the bespoke linguistic curriculum have a secure understanding of how language
skills develop. They use a range of effective methods and good-quality resources to develop pupils’
knowledge, skills and confidence. Lessons are well planned, to enable pupils’ successful access to the
wider curriculum. Teachers adapt their approach to provide precise and individual feedback so that
pupils know how to improve. They provide well-informed additional intervention when needed. As a
result, pupils successfully acquire the linguistic skills and access the wider curriculum.

Teachers of the wider curriculum are knowledgeable about the subjects that they teach. They plan
lessons carefully to build on previously taught material and to consolidate pupils’ understanding.
Typically, teachers are effective in supporting pupils who speak EAL to access individual subject
curriculums successfully. For example, teachers use assessment information to identify what pupils
know and can do, and who needs specific additional support. They are responsive to pupils’ needs.
Many teachers adapt their lessons to provide structured support and additional resources, such as
vocabulary lists for more technical vocabulary. However, some teaching does not yet fully support
the linguistic needs of pupils who speak EAL, limiting their access to the wider curriculum. Where
this occurs, pupils do not learn as well as they should.

Leaders have established an appropriate assessment framework. Following careful entry
assessments, pupils are allocated to lessons that support their linguistic skills, according to their
needs. Leaders monitor pupils’ progress in the development of their linguistic and language skills
and identify the level of individual support required. This planning enables pupils to make rapid
progress in their understanding and use of English. In wider curriculum subjects, teachers regularly
assess pupils’ work and typically provide effective feedback so that pupils can improve their learning.

Leaders work collaboratively to ensure that pupils’ linguistic needs are well met and that they can
access and learn effectively in a range of subjects across the curriculum. As a result, pupils of all ages
learn and achieve well, with increasing sophistication and confidence in their use of English. They
achieve well in a range of qualifications, with many attaining high standards in mathematical and
technological subjects. Pupils transition onto highly appropriate post-16 and post-18 education,
training or employment.

The small number of pupils who have special educational needs and/or disabilities (SEND) are
effectively supported in their lessons throughout the school. Leaders provide specific guidance to
teachers, who give bespoke support and adapt lessons, where needed. This ensures that pupils who
have SEND access the same curriculum as their peers and learn effectively. Leaders work closely with
pupils, guardians and parents, ensuring pupils’ needs are routinely reviewed, and additional support
provided, where required.
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24. The school provides a stimulating environment. Pupils benefit from a wide range of extra-curricular
activities that help build confidence. Since the last inspection, leaders have introduced a system to
monitor participation and actively encourage more pupils to take part.

25. Boarders benefit from suitable arrangements for homework, sufficient free time and safe staff
supervision. There is an extensive programme of recreational activities during the evening and of
social and cultural visits at weekends. These activities ensure enjoyable interaction with peers and
staff, and support boarders’ wellbeing.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

26. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

27.

28.

29.

30.

31.

32.

Pupils’ spiritual awareness and moral understanding are enhanced by community celebrations,
including opportunities to learn from others, worship in chapel and reflect during assemblies. For
instance, reflecting on the concept of hope using a pupil’s Christmas card design linked the
Christmas story to all the school’s values. Pupils are provided with opportunities to develop their
self-knowledge in relation to others and the world around them. Their aesthetic awareness is
developed through their participation in creative subjects, for example in imaginative responses to a
GCSE design and technology (DT) project to produce a tea-light holder.

Pupils’ wellbeing is very well supported. Leaders provide enhanced induction support, tailored to
pupils’ specific needs, such as those whose families live overseas. They remain vigilant and actin a
timely and effective way on any wellbeing concerns, including those related to mental health. Pupils
access emotional and mental health support through trained pastoral staff, the medical centre,
counselling and peer mental health ambassadors trained in mental health first aid. Pupils also access
a wellbeing room, where they find support and benefit from interaction with the school’s therapy
dog.

Pupils benefit from a well-planned and taught physical education (PE) curriculum and extra-
curricular programme. Leaders provide a range of opportunities to excel in sport, so that pupils
develop their self-esteem and language skills through successful participation alongside others.
Pupils experience a range of sports, including competitively, such as taking part in football and
badminton teams. Boarders enjoy recreational opportunities for sport in the evenings and at
weekends. Through the PE and PSHE programmes, pupils learn about the importance of healthy
lifestyles, sleep and nutrition.

Comprehensive and well-coordinated plans for the teaching of PSHE, including the coverage of
relationships and sex education (RSE), are in place and adhere to statutory guidance. Parents are
appropriately consulted and informed of the curriculum content and their rights. Teachers are
effectively supported by leaders in their delivery of the programme, and more specialist or sensitive
content is taught by experts or external speakers. Pupils benefit from additional linguistic support to
ensure that they understand important content. Teachers take additional time to ensure that pupils
have a thorough understanding of the content.

Leaders have developed and implemented effective approaches to behaviour and anti-bullying.
Pupils belong to a kind community, and behaviour throughout the school is positive and mutually
respectful. Bullying is rare and promptly addressed by staff. Leaders take a proactive approach to
expectations of behaviour, including the promotion of positive behaviour by staff and house prefects
in boarding houses. The school’s values are positively promoted by being directly linked to the
system of rewards. Leaders gather and monitor information relating to behaviour and bullying, using
it to support individual pupils, or plan whole-school support, for instance through the assembly
programme.

Governors and leaders collectively ensure that all aspects of health and safety, including fire safety,
are addressed effectively. Leaders are appropriately trained and undertake regular reviews and
commission external audits to gain specialist expertise. They maintain comprehensive records and
take prompt action, when required. Premises and accommodation, including boarding houses, are
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33.

34.

10

well maintained. Medical and first aid facilities are well organised and readily accessible to both
boarding and day pupils. Staff are well trained and maintain appropriate records. Pupils are suitably
supervised throughout the school, in boarding, and during off-site activities.

The admissions and attendance registers are kept in accordance with statutory guidance. Leaders
monitor pupils’ attendance and take appropriate steps where they have any concerns. They notify
local authorities as required, informing them whenever pupils join or leave the school at non-
standard transition points.

Boarders benefit from high-quality working, sleeping and recreational accommodation. They are
encouraged to contribute suggestions for the operation of the boarding house, which often
represents a family-style community for boarders whose own families reside overseas. Leaders have
appropriate arrangements for boarders’ privacy, and good provision is made for their laundry and
secure storage of personal possessions. A healthy range of food and drink is suitably provided and
takes account of cultural dietary preferences. Boarders enjoy social interaction in the centralised
dining hall and in house kitchens and recreational areas.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

35.

All the relevant Standards are met.
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11

Section 4: Pupils’ social and economic education and contribution
to society

36. Pupils benefit from a programme of economic understanding and financial literacy as part of the
PSHE programme and in the wider curriculum. It is appropriate to their age and needs and
culminates in the effective acquisition of economic skills to support pupils’ independence and
readiness for life beyond school. For instance, English lessons for younger pupils include raising their
awareness of environmental issues and discussions about the financial implications of ecological
projects. In the sixth-form futures programme, pupils learn about renting accommodation, mortgage
borrowing and debt.

37. Leaders and teachers provide a wide range of activities to develop pupils’ understanding of respect
and tolerance for those of different cultures, faiths and beliefs. The curriculum in PSHE and religious
education (RE) is carefully structured to support pupils’ understanding, including learning about
different faiths, cultures and sexualities. The wider curriculum successfully promotes integration and
respect. For example, within English lessons pupils discuss regional accents and reflect on their
importance and relationship to identity. Leaders foster an environment of mutual trust and respect,
underpinned by positive relationships. School values are effectively modelled by staff and older
pupils, who ‘walk humbly’ with others.

38. Governors and leaders promote the integration of pupils within the wider school community. For
instance, during the school’s international evening pupils take leading roles in celebrating the East
Asian and African Caribbean societies. The hoisting of different national flags at the centre of the
school site further encourages an open expression of views on global and political issues within an
environment of respect and tolerance. Boarding arrangements support pupils to be partnered with
pupils from another nationality, a provision which enhances their understanding.

39. Pupils learn about the rule of law and the justice system through the PSHE programme and are
effectively prepared for life in British society. ‘Acting justly’ is one of the school’s core values. It is
actively promoted through school assemblies and the rewards system, so that pupils have a good
understanding of right and wrong. The school’s behaviour policy, which is consistently implemented
by staff, supports pupils to accept responsibility for their own actions.

40. Leaders successfully implement a well-planned and broad careers programme, aligned with the
Gatsby benchmarks. Pupils are encouraged to reflect on their careers and aspirations through the
PSHE curriculum and the sixth-form futures programme, for instance by writing a curriculum vitae
and job applications. They learn about different professions from visiting speakers and online
webinars. They benefit from impartial and up-to-date specialist careers advice through individual
meetings. Pupils are well informed about subject options, higher education courses and careers, so
that they can make informed decisions about their future pathways, both nationally and
internationally.

41. Leaders provide a wide range of opportunities for pupils to make a valuable contribution to the lives
of others, in accordance with the school’s ethos of ‘Do all the good you can’. Pupils support charity
fundraising and volunteer for community service, for example in local primary schools and a
community café. Discussion of charitable causes, such as a local charity supporting homeless people,
encourages them to donate items and develop their social understanding.
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42. Pupils learn about democracy and the British electoral system through the PSHE curriculum. They
benefit from a balanced presentation of political views from visiting speakers, who are appropriately
monitored by leaders. They receive many opportunities to take responsibility and apply the
principles of democracy in their school life. As house prefects in the boarding house, they listen to
other pupils’ views and organise social events, such as a pizza evening. They contribute their own
and others’ views as pupil representatives on one of the many school councils and forums, which
include an international committee and one dedicated to boarding. Pupils provide valuable insights
to governors and leaders during the development of strategies to support diversity and inclusion.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

43, All the relevant Standards are met.
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Safeguarding

44,

45,

46.

47.

48.

49.

50.

Leaders with responsibility for safeguarding are well trained and knowledgeable about their roles
and responsibilities. They undertake regular training with external agencies such as children’s
services, and benefit from wider support from leaders in other schools within the proprietor group.
Leaders collaborate and co-ordinate their work effectively to safeguard pupils. They have created an
effective safeguarding culture in the school.

Governors ensure rigorous and systematic oversight of safeguarding arrangements. This oversight
includes half-termly reporting, an annual review, scrutiny of leaders’ records and frequent discussion
with leaders, pupils and staff. Governors provide appropriate support and challenge, ensuring that
leaders monitor trends and that they are effective in their actions.

Staff are well trained in their safeguarding responsibilities. Annual training is supplemented by
online training, quizzes, regular updates, and training from external providers. Staff report and
respond to concerns, including those about other adults, and do so promptly and appropriately.
Detailed and clear record-keeping enables leaders to identify and act on any concerns to keep pupils
safe and promote their wellbeing.

Leaders work effectively with external agencies to report safeguarding concerns in a timely manner,
readily seeking advice and guidance and acting on this. They have a thorough understanding of the
contextual risks which might affect pupils and take action to mitigate such risks. For example, to
support the safeguarding of pupils who speak EAL, leaders have introduced an enhanced
programme for their induction and integration as boarders.

Pupils learn effectively how to keep themselves safe, including online, through the PSHE programme
and assemblies. They know how to raise any concerns, including through an online system and
suggestion boxes in boarding houses. These methods are well publicised across the school and
boarding houses and include contact information for an independent listener for boarders.

The school has an appropriate system in place for filtering and monitoring online activity and the use
of digital hardware. Leaders are vigilant to any alerts and take timely, effective action when
concerns occur.

Appropriate procedures are in place for ensuring the suitability of adults and volunteers working or
residing in the school. Those responsible for carrying out required pre-employment checks are
trained effectively. They ensure that all required checks are undertaken on adults before they begin
working with pupils. The record of these checks is maintained on a single central record (SCR) of
appointments. Recruitment procedures and records are regularly monitored by leaders and
governors.

The extent to which the school meets Standards relating to safeguarding

51.

All the relevant Standards are met.
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School details

School
Department for Education number
Registered charity number
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Phone number

Email address
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Chair
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Number of boarding pupils

Date of previous inspection
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Information about the school

52.

53.

54.

55.

56.

57.

Kent College International Study Centre is a co-educational day and boarding school located in
Canterbury. The proprietor of the school is the Methodist Independent School Trust, which is a
registered charity. The proprietor owns several schools, including Kent College (Canterbury) and
Kent College Nursery, Infant and Junior School. Staff and pupils know these separate schools
collectively as Kent College. There is a governing body that supports the oversight provided by the
proprietor body across all three schools. Since the previous inspection, a new chair of governors was
appointed in 2023. An interim chair of governors took over in the summer of 2025.

Kent College (Canterbury) and Kent College International Study Centre are separately registered
schools but located on the same school site and have the same headteacher. Kent College
International Study Centre was established in 2003 to teach English as an additional language to
overseas pupils, who benefit from specialist English teaching within Kent College International Study
Centre. Pupils are dual enrolled as members of Kent College (Canterbury) and access a shared
curriculum, staffing and leadership across both schools.

There are five boarding houses located on the school site used collectively by pupils of Kent College
International Study Centre and Kent College (Canterbury). There are two boarding houses for female
boarders aged 11 to 18 and two boarding houses for male boarders aged 11 to 18. A fifth co-
educational boarding house opened in September 2025 for boarders of 16 to 18.

The school has identified a small number of pupils as having special educational needs and/or
disabilities (SEND). No pupils have an education, health and care plan (EHC plan).

The school has identified that all pupils speak English as an additional language.

The International Study Centre states its aims are to provide bespoke English language programmes
which enable pupils to integrate into mainstream lessons as soon as possible and to take relevant
English examinations for entry to university in the UK and overseas. It aims to provide an
environment in which pupils gain the confidence to access the curriculum, to participate fully in
school life and to be the best they can be.
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Inspection details

Inspection dates 25 to 27 November 2025

58. A team of three inspectors visited the school for two and a half days.
59. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e visits to boarding houses accompanied by pupils and staff

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

60. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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